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The Forum on Education Abroad

Excellence in EA Curriculum Design Award - Rubric, V.1

About: This rubric was designed for use with program models submissions to The Forum on Education Abroad’s Excellence in Curriculum Design in Education Abroad award. It is also used to offer peer review for
submissions made to the “Program Model” category of The Forum’s Teaching and Learning Toolbox. This rubric is designed to assess the quality of education abroad curricula and gives specific reference to The Forum on

Education Abroad’s Standards of Good Practice, The Forum’s Code of Ethics and principles of effective high impact practice design (Kuh, 2008).

This rubric is intentionally labelled as a draft. Principles of effective teaching and learning through experiential, place-based and engaged pedagogies are evolving areas of practice. Hence, this rubric should also be

considered a living document that is open to revision. To be involved in refining and enhancing this rubric, we welcome you to sign up for The Forum’s Teaching & Learning Awards and Resources Committee.

Questions/Comments? Contact Dr. Mary Price, Director of Teaching and Learning, The Forum on Education Abroad. Pricemar@forumea.org .

Instructions: There are six dimensions to this rubric. A maximum score using this rubric is 30 points. When attempting to score a submission note that Level 0 is reserved for cases when there is an absence of

evidence for a given dimension. By contrast, when determining whether to make an assignment to Levels 1, 3, or 5, note that submission does not need to demonstrate every item within a given cell; rather, the reviewer
should look for alignment based on the degree to which the submission meets the spirit of the level or presents a preponderance of the suggested evidence. If the submission doesn’t fall neatly into Levels 1, 3 or 5, that
is, the submission has not met the threshold for assignment to a higher level but exceeds the criteria for the lower level. Use Levels 2 or 4 in these cases as appropriate. To illustrate, a submission exceeds expectations for

Level 3 for Academic Rigor but only meets one statement within Level 5. In this case, select Level 4.

In the case, have formative feedback to share with the authors/nominees or there is something you want to celebrate in a submission, you are encouraged to offer this in the open comments section in the journal
platform. There is also a place to share feedback with the section editors only.

No
. . L. LEVEL5 LEVEL 3 LEVEL 1 .
Dimension Description Evidence
5 pts. 3 pts. 1 pt.
0 pts.
The program design and curriculum materials The program design and curriculum materials The program design and curriculum materials
Incorporates consistently emphasize and model the continuity provide some evidence that minimize distinctions reinforce distinctions between the experiential,
educational of learning across settings (classroom, homestays, between contexts for learning (classroom, immersive and didactic components. For
objectives that community, internship site, etc.). Information is homestays, community, internship site, etc.). This example, the syllabus may establish a clear divide
. . conveyed not only in the syllabus but is visible in stance may be visible in the syllabus and the between learning that is assessable — that which

foster integrative - . s . - ” s « .
L . d how activities, assighments and assessments are schedule but may not be explicit in assignments occurs in “class” and that which is not “that which

. earning an structured. and assessments. occurs outside of class time or in the community.”

1.Academic development. The
Rigor course/program Learning objectives: Learning objectives: Alternatively, the syllabus focuses squarely on the
otherwise e aredesigned to stretch learners and are e aredesigned to stretch learners and are experiential portions of the program but provides
represents an developmentally appropriate for the learners the developmentally appropriate for the learners the vague or very limited connections to how the
academically program is designed for program is designed for. program is applicable to or will support learners
rigorous program in disciplinary, career or other outcomes.
of study. e align with the scope of the program (i.e., they e Align with the scope of the program (i.e., they
are achievable). are achievable). The level of learning aligns with Learning objectives:
what is possible given the length, interactions,
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Dimension

Description

(Aligns with
Standards 4.1.2,
4.1.3,6.1.1,6.1.4,
6.1.9,6.2.3,
6.2.4.1,6.3.3.,
6.3.5,6.3.5.1,
6.3.5.2, 6.3.6; Code
of Ethics: Principle
A. Educational

LEVEL 5

5 pts.

e One or more learning objectives explicitly

utilizes at least one integrative learning
framework relevant to study abroad (e.g. global
learning, intercultural learning, civic learning,
sustainability, ethics, career readiness, etc.)

There is ample evidence that students have
opportunities to demonstrate their learning to peers
and/or host partners during and after the
program/course.

LEVEL 3
3 pts.

setting and content/preparation provided to
students and partners.

e  One or more of the objectives aligns with at

least one integrative learning framework
relevant to study abroad (e.g., global learning,
intercultural learning, civic learning,
sustainability, ethics, career readiness, etc.) but
does so implicitly without making the
connection visible to learners.

LEVEL1
1pt.

. may emphasize “participation” as the metric

for success for the experiential components of
the course/program.

e may leave unstated the connection between

course concepts and what learners are
expected to gain from applied or experiential
elements of the course/program.

. May be out of sync with the scope of the

No
Evidence
0 pts.

2.Intentional
Engagement

Quality) ( program (i.e., they are not achievable). The
There is some evidence that students have level of learning expected doesn’t align with
opportunities to demonstrate their learning to peers what is possible given the length, setting and
and/or host partners during or after the nature of content/preparation provided to
program/course. students and partners).

There is no evidence that students have
opportunities to demonstrate their learning to peers
and/or host partners during or after the
program/course.

Integrates The program/course incorporates activities that The program/course includes opportunities for direct The program/course includes opportunities for

intentional challenge cultural stereotypes about the host engagement and the types of opportunities are direct engagement but relies on stereotypical

engagement with county(ies) at the heart of the program/course. The varied spanning a range of engagement types activities and interactions in the host country(ies) or

the location(s), its
unique assets
and/or peoples.

(Aligns with
Standards 4.3.3 -
4.3.5,4.4.6,6.1.9,
6.1.9.1,6.1.11,
6.1.12,6.2.3,6.2.8,
6.3.6,6.3.6.1; Code
of Ethics,
Principles A.
Educational
Quality; C. Health,
Safety & Well
Being; G. Respect

program/course includes opportunities for direct
engagement and the types of opportunities are
varied spanning a range of engagement types
appropriate to the program length, scope and goals.

There is evidence that an explicit ethical framework
informs the design of the course/program related to
learning in, with and from host nationals (e.g., host
families, local students and faculty, internship
supervisors, community residents, etc.)

Program materials and activities address health and
safety concerns specific to students; there is ample
evidence that program/course design prepares
students:
e tonavigate local laws, customs, or
language(s) appropriate to the scope,
length, and goals of the program/course.

appropriate to the program length, scope and goals.

There is some evidence (i.e., syllabus, itinerary,
assignments, assessments, narrative, etc.) that
instructor(s) made design choices to support
students in differentiating between a “tourist
gaze” of the host country(ies) and a learner
stance. The course/program may rely on a
normative view of the culture(s) involved but uses
readings, discussions and assignments effectively to
help students recognize and engage with their
assumptions.

Program materials and activities address health and
safety concerns specific to students; there is some
evidence that students have been prepared to:

otherwise presents a normative view of the
culture(s) involved.

Program materials, readings, activities, etc. may
feed into a “tourist” gaze of host county(ies) and
there is no evidence that instructor(s) have offered
framing or feedback that invites students to
examine their standpoints (for example, sustainable
tourism, Global North, etc.).

Program materials and activities address health and
safety concerns specific to students but provide
little to no evidence that students have been
prepared to:
. navigate local laws, customs, or
language(s) appropriate to the scope,
length, and goals of the program/course.
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Dimension

Description

for Local Laws &
Culture)

LEVEL 5

5 pts.

e integrates content and activities that
introduce, engage and offer feedback to
students focused on the ethical
implications of their academic work,
activities and interactions abroad.

For courses/programs involving field experiences,
internships, community engagement or research,
there is ample evidence that program/course
planning was driven jointly by community
input/priorities as well as educational goals.

LEVEL 3
3 pts.

. navigate local laws, customs, or
language(s) appropriate to the scope,
length, and goals of the program/course.

e made aware of the ethical implications of
their academic work, activities and
interactions abroad.

For courses/programs involving field experiences,
internships, community engagement or research,
there is some evidence that program/course
planning included community input.

LEVEL1
1pt.

. made aware of the ethical implications of
their academic work, activities and
interactions abroad.

For courses/programs involving field experiences,
internships, community engagement or research,
there is little to no evidence that program/course
planning included community input.

No
Evidence
0 pts.

3.Evaluation &
Continuous
Quality
Improvement

There is evidence
that program
leaders assess the
degree to which
the
course/program
objectives are
accomplished.

(Aligns with
Standards 4.1.4,
4.1.5,4.2.4,4.4.7;
Code of Ethics:
Principles A.
Educational
Quality; I.
Accountability and
Continuous
Improvement.)

There is ample evidence of a clear plan for student
learning assessment of both didactic and
experiential components of the course/program.

Experiential components are included as part of
both formative and summative evaluation to
gather evidence of learning; course/program credit
for these components is based on evidence of
learning not participation.

Assessments may include a mix of quantitative or
qualitative approaches.

Students have ongoing opportunities throughout
the course/program to demonstrate their learning
and receive timely feedback.

There may be evidence that program leaders are
using gathered data to tailor and refine their
teaching strategies based on systematic and
documents assessment of student learning and
success.

For courses/programs involving field experiences,
internships, community engagement or research,
there is ample evidence that learning assessment or
course/program evaluation included community
input.

There is some evidence of a clear plan for student
learning assessment; however, these may focus
predominately on didactic elements of the
course/program.

Formative feedback may be offered for
experiential components but be excluded from
summative evaluation to gather evidence of
learning; course/program credit for these
components may still focus on “completion.”

Alternatively, experiential components may be
assessed through a single assignment/project at
the end of the program.

Assessments may rely on a single approach or
measure.

Students have occasional opportunities during the
program to demonstrate their learning and receive
timely feedback.

For courses/programs involving field experiences,
internships, community engagement or research,
there is some evidence that learning assessment or
course/program evaluation included community
input.

There is limited evidence of a clear plan for student
learning assessment.

Basis for credit awarded may be based solely on
participation or time on task rather than
evidence of learning.

Itis unclear what approach or measure was used
to assess student learning.

There is limited information to determine the
opportunities available to students throughout
the program to demonstrate their learning and
receive timely feedback.

For courses/programs involving field experiences,
internships, community engagement or research,
there is little evidence that learning assessment or
course/program evaluation included community
input.
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Dimension

Description

4. Critical
Reflection

Demonstrates the
effective design,
integration and
use of critical
reflection.

(Aligns with
Standards 6.1.9.1,
6.2.4;6.2.5;
6.2.5.1;6.3.1;
6.3.1.1; 6.3.3; Code
of Ethics: Principle
A. Educational
Quality)

LEVEL 5

5 pts.

Use of critical reflection is pervasive and
incorporates multiple modalities (written, oral,
arts-based, embodied, eportfolio, etc.) throughout
the program/course. This may include offering a
mix of individual and collective reflection
opportunities.

Course/program includes multiple opportunities in
which students examine their
assumptions/experiences prior to, during and
following program activities and assignments.

e  Prompts are designed with the
developmental level of learners in mind.

e  Prompts invite deep examination of
experiences in light of course/program
learning objectives.

e There are explicit tools/frameworks
provided to support students in building
their capacity to generate learning
through critical reflection.

Reflective work is assessed in terms of quality of
thinking and/or for demonstrated evidence of
perspective shifts.

There is ample evidence that students receive
formative and summative feedback on their
reflective work. Feedback may come from multiple
sources including the program leader, peer and
onsite educational partners.

LEVEL 3
3 pts.

Use of critical reflection is occasional and
incorporates at least two modalities (written, oral,
arts-based, embodied, etc.). This may include
offering a mix of individual and collective reflection
opportunities.

Course/program includes at least one
project/activity in which students examine their
experiences/assumptions prior to, during and
following the activity.

e  Prompts are designed with the
developmental level of learners in mind.

e  Prompts invite deep examination of
experiences in light of course/program
learning objectives.

Reflective work is assessed in terms of quality of
thinking and/or for demonstrated evidence of
perspective shifts.

There is some evidence that students receive
feedback on their reflective work. Feedback may
be limited to that of the program leader.

LEVEL1
1pt.

Use of reflection is infrequent and is limited to a
single modality (discussion, journals, tweets, etc.)

Reflection activities are offered only after an
experience has occurred.

Reflective work is not linked explicitly with
course/program learning objectives.

Reflective work relies on generic prompts.
Prompts designed to invite surface examinations
only and the restatement of ideas without
encouraging examination of experience considering
course concepts or other frameworks for making
sense of intercultural and global experiences.

Reflective work is either not assessed or is
assessed via completion rather than
demonstration of learning.

Little evidence that students receive either
formative or summative feedback on their
reflective work.

No
Evidence
0 pts.

5. Inclusive
Design

Program/course is
designed to create

There is ample evidence that the course/program
design was developed to address the strengths and
needs of all students.

There is ample evidence from course/program
materials that:

There is some evidence that the course/program
design was developed to address the strengths and
needs of all students.

There is some evidence from course/program
materials that:

The evidence provided indicates that the
course/program design was designed with the
interests and needs of some but not all students.

There is little evidence from course/program
materials that:



https://www.forumea.org/standards-of-good-practice.html
https://www.forumea.org/code-of-ethics.html
https://www.forumea.org/code-of-ethics.html

Price, M.F. (2024).

Excellence in education abroad curriculum design award, review rubric, V.1. Evaluation Resource, The Forum on Education Abroad.

Dimension

Description

environments
where all can take
full advantage of
the academic and
cross-cultural
experience.

(Aligns with
Standards 6.1.3,
6.1.9.2,6.1.11,
6.1.12,6.1.14,
6.2.6 ; Code of
Ethics: Principles
A. Educational
Quality; I.
Accountability and
Continuous
Improvement.)

LEVEL 5

5 pts.

program leaders considered a range of abilities
and identities when selecting program
facilities and logistics.

program leaders research potential
opportunities and challenges for participants
of different identities in the host
country/community(ies).

pre-departure orientation and/or other
program/course activities address different
identities and needs

program leaders actively promote the program
or encourage underrepresented participants.
program leaders offer support to participants
as they transition in and out of their education
abroad experience.

the academic program and activities abroad
include perspectives and histories of
marginalized groups in and about the host
country/community context (ex. course
assignments, readings, speakers, field trips,
etc.).

LEVEL 3
3 pts.

. program leaders considered a range of abilities
and identities when selecting program
facilities and logistics.

. program leaders research potential
opportunities and challenges for participants
of different identities in the host
country/community(ies).

e  pre-departure orientation and/or other
program/course activities address different
identities and needs

. program leaders actively promote the program
or encourage underrepresented participants.

e program leaders offer support to participants
as they transition in and out of their education
abroad experience.

e the academic program and activities abroad
include perspectives and histories of
marginalized groups in and about the host
country/community context (ex. course
assignments, readings, speakers, field trips,
etc.).

LEVEL1
1pt.

. program leaders considered a range of
abilities and identities when selecting
program facilities and logistics.

. program leaders research potential
opportunities and challenges for
participants of different identities in the host
country/community(ies).

e pre-departure orientation and/or other
program/course activities address different
identities and needs

. program leaders actively promote the
program or encourage underrepresented
participants.

. program leaders offer support to participants
as they transition in and out of their education
abroad experience.

e the academic program and activities abroad
include perspectives and histories of
marginalized groups in and about the host
country/community context (ex. course
assignments, readings, speakers, field trips,
etc.).

No
Evidence
0 pts.

6. Innovation
& Creativity

The
program/course
breaks new
ground or sets a
precedent [within
the department,
institution,
discipline or field]
for exceptional
approaches to
fostering student
learning,
engagement

The program/course breaks new ground or
stretches boundaries of discipline, profession,
department, institution or field in 3 or more of the
following ways:

invites interdisciplinary or transdisciplinary
teaching and learning topically and in terms of
facilitation (example: SDGs)

works to remove barriers to participation in
education abroad among historically
underrepresented U.S. student populations (e.g.,
adult learners, STEM, students with disabilities,
race, ethnicity, socio-economic status, gender
identity, sexual orientation, citizenship status,
etc.)

The program/course design breaks new ground or

stretches boundaries of discipline, profession,

department, institution or field in at least one of the

following ways:

e invites interdisciplinary or transdisciplinary
teaching and learning topically and in terms of
facilitation (example: SDGs).

e works to remove barriers to participation in
education abroad among historically
underrepresented U.S. student populations (e.g.,
adult learners, STEM, students with disabilities,
race, ethnicity, socio-economic status, gender
identity, sexual orientation, citizenship status,
etc.)

The program/course design operates within
established norms and methods from the
perspective of the discipline, profession,
department, institution or field of education abroad
to foster student learning, engagement and
development.
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. . .. LEVEL5 LEVEL 3 LEVEL 1 . No
Dimension Description Evidence
5 pts. 3 pts. 1pt.
0 pts.
and/or e blends virtual and in person global learning e blends virtual and in person global learning
development. processes processes
(Aligns with Code e creates an instructional team that leverages e creates an instructional team that leverages
of Ethics: Principle the assets and contributions of some the assets and contributions of some
A. Educational combination of the following: student affairs combination of the following: student affairs
Quiality) professionals, education abroad professionals, professionals, education abroad professionals,
homestays parents, onsite staff and partners, homestays parents, onsite staff and partners,
etc. etc.
e challenges traditional tropes of place, e challenges traditional tropes of place,
pedagogy and destination in education abroad pedagogy and destination in education abroad
(ex. Integrating global service or community (ex. Integrating global service or community
engaged learning into programs in the Global engaged learning into programs in the Global
North) North)
e adopts creative approaches to learning e adopts creative approaches to learning
assessment; breaks new ground using assessment; breaks new ground using
integrated assessment of disciplinary and global integrated assessment of disciplinary and global
learning outcomes. learning outcomes.
e Creative approaches to integrating language e  Creative approaches to integrating
learning in short terms programs language learning in short terms programs
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